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Serial Number 
UNIVERSITY OF RHODE ISLAND 
Kingston, Rhode Island 
FACULTY SENATE 
BILL 
Adopted by the Faculty Senate 
#97-98--5 
TO: President Robert L. Carothers 
FROM: Chairperson of the Faculty Senate 
1. The attached BILL, titled University College and General 
2. 
3. 
4. 
5. 
Education Committee Report #97-98-1 
is forwarded for your consideration. 
The original and two copies for your use are included. 
This BILL was adopted by vote of the Faculty Senate on November 13, 
1997. 
After considering this bill, will you please indicate your approval 
or disapproval. Return the original or forward it to the Board of 
Governors, completing the appropriate endorsement below. 
In accordance with Section 10, paragraph 4 of the Senate's By-Laws, 
this bill will become effective December 4, 1997 , three weeks 
after Senate approval, unless: (1) specific dates for implementation 
are written into the bill; (2) you return it disapproved; (3) you 
forward it to the Board of Governors for their approval; or (4) the 
University Faculty petitions for a referendum~ If the bill is 
forwarded to the Board of Governors, it will not become effective 
until approved by the Board. 
November 14, 1997 
(date) Marian lR. Goldsmith 
Chairperson of the Faculty Senate 
ENDORSEMENT 
TO: Chairperson of the Faculty Senate 
FROM: President of the University 
Returned. 
a. Approved V . 
b. Approved subject to final approval by Board of Governors 
c~
I President 
Form revised 9/91 
UNIVERSITY OF RHODE ISLAND 
Kingston, Rhode Island 
FACULTY SENATE 
UNIVERSITY COLLEGE AND GENERAL EDUCATION COMMITTEE REPORT #97-98-1 
october 31, 1997 
At the October 17, 1997 meeting of the University College and General 
Education Committee the following matters related to the current 
general education program were considered and are now presented to the 
Faculty Senate. 
S E C T I 0 N I 
HONORS COLLOQUIUM - SPRING 1998 
The University College and General Education Committee recommends that 
the Faculty Senate approve the assignment of the Honors Colloquium 
Topic for Spring 1998 (HPR 201, Global News) to the Social Sciences 
(S) Area of the General Education Program. 
* * * * * * * * * * * * * * * 
S E C T I 0 N I I 
REVIEW OF URI 101 
The University College and General Education Committee agreed to 
forward to the Faculty Senate for information the Executive Summary 
(see below) and recommends the continuation of URI 101, while the UCGE 
Committee pursues a broader review during this academic year. 
Executive summary 
Preliminary Review of URI 101, Fall 1995 and Fall 1996 
In the Fall of 1995, URI offered for the first time a seminar for new 
students which focused on facilitating the transition into higher 
education. The course, URI 101 - Traditions and Transformations, had 
the following expressed goals: 
* Help students to connect to a learning community of peers with a 
faculty/staff member and an upper-class mentor 
* Consider some of the basic issues affecting the future to improve 
students' ability to plan broad educational goals 
* Discuss critical campus issues and values in order to understand the 
relationship between individual behavior and communal values 
* Learn some strategies to develop core academic skills 
* Participate in a freshman service project to encourage connection to 
the university and wider university community. 
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This course was designed as only one avenue to facilitate new 
students' transition to col lege, and more successful retention in 
college (approximately 25% of first year students do not return to URI 
for a second year) . Research about retention has shown that many of 
the reasons students do not return are not related to poor academic 
performance. Students report feeling disconnected from the community, 
unaware of resources and means for being involved, and unsure of how 
to succeed both in and out of the classroom. In addition, the 
community service component is seen as an integral part of the course 
as a tool for fostering both involvement and value development in the 
learning environment. The evaluation that f ollows was intended to 
assess the predetermined goals of the course from the perspect i ve of 
the students, the student mentors, and the f aculty instructors. The 
class process, goals, text, structure, and activities are addressed. 
Student change or likel ihood for retention was not addressed directly 
in these assessments. 
URI 101 Course Evaluation Results 
The evaluations o f the URI 101 classes were quite extensive. Samples 
for each year were as follows: students (553 in 1995; 1148 in 1196); 
faculty (26 in 1995, 47 in 1996); and mentors (47 in 1995; 68 in 
1996). What follows are some general observations for each section of 
the evaluation. I t is worth noting that the results of the 1995 and 
1996 surveys showed very similar rankings in most categories, with a 
general decline in perceived helpfulness of the course from the 1995 
findings when URI 101 was voluntary, to the 1996 year, in which it was 
mandatory. Included in this report are comparisons for each year as 
reported by faculty, mentors and students in the categories relating 
to course goals, activities and textbook. 
course Goals and Activities 
Students, mentors, and faculty were asked to rate the predetermined 
course goals on measures of helpfulness and importance. They were then 
asked what additional goals should be added to the course. 
There were eight items based on the predetermined goals mentioned 
above. The items asked if each group found URI 101 able to help 
students: 
* adjust to college life 
* become familiar with university resources 
* plan educational goals 
* develop time management skill 
* improve academic skills 
* understand URI community values 
* become involved in extracurricular activities 
* select a major 
There were also four predetermined class activities: 
* community service 
* journal writing 
* library skill development 
* information technology 
According to all three respondent groups, "becoming familiar with 
university resources" was found to be rated the "most helpful" both 
years, far and above all other goals. Seventy-three percent of the 
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students in 1995 and fifty-three percent in 1996 rated it helpful. 
Faculty also rated adjusting to college life (74% in 1995, 51% in 
1996} and becoming a part of the academic learning community (78% in 
95} as most helpful. Mentors agreed in general, finding the course to 
be effective in helping students adjust to college life (72% in 1995 
and 56% in 1996} as a close second to familiarity with resources. (See 
Table 1} 
Each of the class activities listed above were rated very high by all 
three groups (for example, in 1996, information technology was rated 
at least "somewhat helpful" by 78% of the students, 89% of the 
faculty, and 88% of the mentors. Community service was rated as useful 
by 77% of the students, 85% of the faculty and 76% of the mentors. 
(See Table 2} 
Respondents were asked what goals and activities should be added to 
the class. It was noted that the goals already stated were more than 
enough for a one-credit class. However, suggestions were made to have 
more in depth and hands-on experiences, more multicultural activities, 
and more work on library and technology. Activities such as career 
discussions, group learning experiences and discussions of current 
events (particularly discussions of University life) were suggested as 
well. 
Topics and Text 
The text, Your College Experience: Strategies for Success 2nd. 
Edition, was edited by Dean Diane Strommer and is adopted by the 
majority of faculty. The text incorporates information specific to URI 
with general readings on topics such as the traditions of American 
Higher Education and strategies for dealing with an individual's 
transformation in college. Table 3 shows the 1995 ratings for each 
chapter. Faculty and mentor responses are listed in the tables; 
student responses are formatted in a list. Results of the text 
evaluation (which was only slightly changed in 1996} are not included 
on Table 3, but can be found in an appendix if further information is 
needed. (Table 3 is available upon request). 
Both faculty and mentors rated chapter 1 (Entering the Academic 
Culture) and chapter 4 (Transformation as a Learner) as the best, the 
one needing fewest revisions. Chapter 1 offered suggestions for 
adjusting to college in practical terms such as "keys to success" and 
included specific information on academic advising. Chapter 4 focused 
on individual learning styles and strategies for academic success. The 
groups also rated chapter 3 (A university with values) very high. 
Chapter 3 included such issues as cheating, alcohol, sexual behavior 
and health, using case studies as learning tools. Students felt that 
this material was relevant to their lives, especially the drinking 
material and case studies. Mentors and faculty also indicated the case 
studies were the most powerful elements of this chapter and generated 
much discussion. Despite the strong positive response to Chapter 3, 
there was also a substantial negative reaction to the chapter as well. 
For some, the personal issues addressed in the chapter were seen as 
inappropriate for the classroom. It was clear that for a variety of 
reasons, this chapter had a somewhat polarizing effect. Finally, 
mentors liked the emphasis on time management skills and learning 
styles presented in the text as well. 
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When asked which chapters they did not use, and both faculty and 
mentors indicated they used Chapter 8: 'Transformation through 
Information Literacy' the least, primarily because they believed that 
hands-on experience would be more appropriate for this information 
than the readings offered in the text. All three groups said their 
least favorite chapter in the book was Chapter 2: URI and American 
Higher Education. When asked if they developed any additional topics, 
faculty and mentors suggested that current issues should be included 
and that the readings should be more URI oriented. They recommended 
inclusion of information on such topics as study abroad, career 
services, URI and registrati on procedures, and diversity issues. 
overall course 
This section asked the three respondent groups about their overall 
impressions of the course along with their experience of working with 
mentors, sharing what they enjoyed most and least about the course, 
and why or why not they would teach the course again in the future. In 
1995, 23 faculty respondents said they would teach the course again, 2 
said they would not. In 1996, 28 said yes and 9 said they would not. 
The reasons both pro and con were broad based and often personal in 
nature, but are available for further information. The responses to 
this item were quite helpful in assessing the course for future 
changes in terms of both course structure and content. 
When asked what respondents liked most and least, all three categories 
of respondents indicated that group activities and group discussions 
were the most important elements of the course. Mentors reinforced 
this at several points in the evaluation, encouraging the use of 
activities in which students could be involved. Faculty noted that the 
issues raised by the students were often not what they expected, and 
that this new way of knowing students was enjoyable and enlightening. 
Faculty and mentors both indicated that they enjoyed working with and 
helping the freshmen, and likewise students said they enjoyed the 
chance to work with a student mentor as well as a faculty member. The 
mentors' enthusiasm and knowledge of survival at URI was seen as 
valuable component of the course. Mentors noted that it was essential 
to work with faculty ahead of time to successfully go into the 
classroom as an instructor and participant at the same time. 
(Appendices with all comments are available) 
All groups were asked what their least favorite aspect of the course 
was and each group mentioned the schedule (most classes were at 8:00 
AM in the Fall of 1995), and the format (meeting once a week for 50 
minutes), having to plan the community service project, and dealing 
with apathetic students. Students also disliked journal writing, and 
the textbook. Mentors stated that the lack of student involvement was 
a problem. 
Conclusion 
The evaluations indicate some areas which URI 101 appears to be 
successful in helping student make the transition from high school to 
college; that is: becoming familiar with resources; becoming part of 
an academic learning communi ty; and adjusting to college life. On the 
other hand, the evaluations also indi cate that students find these 
second and third goals less helpful than did the mentors and faculty. 
In addition, Table 1 indicates that in 1996, students found that this 
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course did not help them in improvement of academic skills, in 
selecting a major, and in planning of educational goals. 
We have responded to evaluation feedback in several ways already 
making some important structural changes based on the 1995 and 1996 
reports. We have changed the way we do community service which is now 
coordinated into "Community Plunge" and "Harvest Days." We adjusted 
our faculty workshops to focus on skills for successful group 
interactions, and suggestions for how to make URI 101 fit for each 
instructor. We continue to change the way we train mentors for the 
course through a CSV 302 class which focuses on skills for the 
library, technology, community service and group interaction. Finally, 
we have responded to the request for flexible guidelines used to 
create variations for the course. This semester, for example, we 
offered sections of URI 101 that were related to majors or colleges 
(in Business, Nursing, Pharmacy, and Engineering, and in Physical 
Education, History, Journalism, Psychology, Plant Science, Geology, 
and Health Careers. We offered several learning communities in topical 
areas such as business, social justice, and being an undecided 
student. We also offered topical sections such as focus on 
multicultural issues, community service, creativity, and athletics. 
Several sections were offered a few times a week for a shortened 
semester, some were held in the residence halls, and some were offered 
in conjunction with leadership courses. 
For the future, questions about whether the goals of improving core 
academic skills and planning broad educational goals should remain as 
central to the purposes of URI 101 must be considered. If they are 
found to be salient, then how to effectively accomplish these goals 
will have to be addressed. In addition, a broad array of university 
community members who participate in serving students' educational and 
co-educational goals should be included in an evaluation considering 
course effectiveness. It is essential that we learn how this course 
effects students' learning experiences at URI, both in and out of the 
classroom. 
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Table 1 
Section 1: course Goals 
In your judgment, how much did URI 101 help you in each of the areas 
listed below? circle a letter corresponding to one of the following 
choices. (responses indicated in percentages) 
a) a great deal 
b) a fair amount 
c) some but not a lot 
d) very little 
URI 101 helped me to .. 
A B c D 
95 96 95 96 95 96 95 96 
1) adjust to college life 
Students 6 5 34 22 41 31 18 37 
Faculty 7 2 67 49 15 43 11 6 
Mentors 14 15 58 41 27 31 0 13 
--·~ 
2) become familiar with university resources 
Students 26 16 47 37 22 29 5 15 
Faculty 7 13 67 62 26 23 0 2 
Mentors 54 24 39 43 2 28 4 6 
3) plan educational goals 
Students 5 5 27 21 44 31 24 35 
Faculty 11 6 21 34 57 43 0 17 
Mentors 8 12 48 32 35 43 8 13 
4) develop time management skills 
Students 8 6 35 23 36 31 20 32 
Faculty 11 13 22 34 63 36 4 17 
Mentors 21 13 48 29 29 38 2 19 
5) improve academic skills 
Students 4 3 30 17 42 33 24 38 
Faculty 0 2 32 26 64 49 4 17 
Mentors 10 10 52 21 31 44 6 21 
6) become part of an academic learning community 
Students 7 6 38 24 38 31 17 32 
Faculty 14 X 64 X 21 X 0 X 
Mentors 27 X 48 X 21 X 4 X 
7) become involved in extracurricular activities 
Students 9 8 29 22 34 26 28 36 
Faculty 15 9 41 34 37 41 7 15 
Mentors 27 16 42 35 19 28 12 15 
8) think about selecting a major 
Students 8 7 27 18 27 24 38 34 
Faculty 7 9 18 26 63 28 11 38 
Mentors 25 13 31 34 29 29 14 19 
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Table 2 
SECTION 2: Classrooom Activities and Assignments 
In your judgment, how useful were the following activities in helping 
you succeed in school and become part of the university community 
(didn't do is nja): 
a) very 
b) somewhat 
c) not at all 
d) not applicable 
Useful Activities 
A B c D 
95 96 95 96 95 96 95 96 
1) The community service project 
Students 22 32 52 45 17 18 9 2 
Faculty 36 15 50 70 11 11 4 4 
Mentors 45 27 45 49 8 22 2 3 
2) Journal writing 
Students 14 14 53 39 29 27 4 16 
Faculty 32 13 54 60 7 13 7 13 
Mentors 33 15 54 59 8 12 4 15 
3) Library assignments 
Students 12 19 52 42 13 24 13 11 
Faculty 26 23 5 9 60 7 11 7 4 
Mentors 29 29 46 44 15 15 10 12 
4) Information technology (computers, e-mail) 
Students 41 43 41 35 8 13 10 6 
Faculty 33 38 52 51 7 9 7 2 
Mentors 5 6 54 33 34 2 4 8 7 
Table 3 
SECTION 3: Topics and Text 1995 
This table is available on request 
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